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Pupil premium strategy statement 2021-2024 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Pawlett Primary School  
Academy 

Number of pupils in school  65 

Proportion (%) of pupil premium eligible pupils 24% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published December 2021 

Date on which it will be reviewed October 2022 

Statement authorised by Emma Barker 

Pupil premium lead Emma Barker 

Governor / Trustee lead Natalie Baker 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £30033 

Recovery premium funding allocation this academic year £2755 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£2095 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£34883 
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Statement of intent 

When making decisions about using Pupil Premium funding it is important to consider 

the context of our school and the challenges all our children face, but with a particular 

focus on our most disadvantaged.  When deciding on the most impactful course of 

action to support our children, we utilised the wealth of research conducted by the 

Education Endowment Fund (EEF) to help us make the right choices. 

Common barriers to learning for disadvantaged children can be: less support at home; 

weak language and communication skills; lack of confidence; more frequent behaviour 

difficulties; attendance and punctuality issues.  There may also be complex family 

situations that prevent children from flourishing.  The challenges are varied and there is 

no ‘one size fits all’. 

We will ensure that teaching staff are involved in the analysis of data and identification 

of pupils, so that they are fully aware of strengths and areas of improvement across the 

school. 

Principles 

• We ensure that teaching and learning opportunities meet the needs of all the 

pupils; 

• we ensure that appropriate provision is made for pupils who belong to 

vulnerable groups, this includes ensuring that the needs of socially 

disadvantaged pupils are adequately assessed and addressed; 

• in making provision for socially disadvantaged pupils, we recognise that not all 

pupils who receive pupil premium funding will be socially disadvantaged; 

• we also recognise that not all pupils who are socially disadvantaged are 

registered or qualify for pupil premium funding.  We reserve the right to allocate 

the Pupil Premium funding to support any pupil or groups of pupils the school 

has legitimately identified as socially disadvantaged. 

School Context 

Pawlett Primary School Academy is a small rural primary school located in the village 

of Pawlett, which is nestled between Highbridge and Bridgwater in Somerset.  We have 

65 children on role from EYFS through to Year 6. We have three mixed aged classes – 

Reception/Year 1, Year 2 and 3, and Year 4, 5 and 6. 

Ultimate Objectives 
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To narrow the gap between advantaged and non-disadvantaged pupils nationally and 

also within internal school data. 

For all disadvantaged pupils in school to exceed nationally expected progress rates in 

order to reach at least age related expectations at the end of KS2 and thus helping 

them to achieve GCSEs in English and Maths. 
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Part A: Pupil premium strategy plan 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge 

1 Behaviour for learning 

Our assessments (including wellbeing survey), observations and discussions 
with pupils and families have identified social and emotional issues for many 
pupils, notably due to bullying, and a lack of enrichment opportunities during 
school closure. These challenges particularly affect disadvantaged pupils, 
including their attainment. 

Teacher referrals for support have markedly increased during the pandemic. 5 
pupils (4 of whom are disadvantaged) currently require additional support with 
social and emotional needs, with 16 (14 of whom are disadvantaged) receiving 
small group interventions. 

2 Assessments, observations, and discussions with pupils indicate under-
developed oral language skills and vocabulary gaps among many dis-
advantaged pupils. These are evident from Reception through to KS2 and in 
general, are more prevalent among our disadvantaged pupils than their peers. 

3 Our attendance data over the last 3 years indicates that attendance among 
disadvantaged pupils has been between 3 and 7% lower than for non-
disadvantaged pupils. 

4 
Our assessments and observations indicate that the education and wellbeing of 
many of our disadvantaged pupils have been impacted by partial school 
closures to a greater extent than for other pupils. These findings are supported 
by national studies. (https://post.parliament.uk/covid-19-and-the-disadvantage-
gap/  

This has resulted in significant knowledge gaps leading to pupils falling further 
behind age-related expectations, especially in maths. 

5 Discussions with families particularly during the pandemic have highlighted 
evidence of low aspirations, lack of cultural capital particularly in relation to 
enrichment activities and some evidence of a lack of family support. These 
challenges particularly affect our disadvantaged pupils and negatively impact 
upon their attainment 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Progress in mathematics By 2024-25 

https://post.parliament.uk/covid-19-and-the-disadvantage-gap/
https://post.parliament.uk/covid-19-and-the-disadvantage-gap/
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KS2 maths outcomes show that 100% of all 
including disadvantaged pupils meet at least 
the expected standard. 

Progress in reading KS2 reading outcomes show that 100% of 
all including disadvantaged pupils meet at 
least the expected standard. 

Progress in writing KS2 writing outcomes show that 100% of all 
including disadvantaged pupils meet at least 
the expected standard. 

Improved oral language skills and vocabulary 
among disadvantaged pupils. 

Assessments and observations indicate 
significantly improved oral language among 
disadvantaged pupils. This is evident when 
triangulated with other sources of evidence, 
including engagement in lessons, book 
scrutiny and ongoing formative assessment. 

EYFS/Phonics and early reading EYFS outcomes show that all including 
disadvantaged pupils meet at least a good 
level of development.  

Year 1 phonics outcomes show that 100% 
of all including disadvantaged meet 
expected standard. 

All pupils make good progress in their early 
reading development and those identified in 
the lowest 20% make accelerated progress. 

To achieve and sustain improved attendance 
for all pupils, particularly our disadvantaged 
pupils. 

Ensure attendance of all children including 
disadvantaged children is above 96% 

The percentage of all pupils who are 
persistently absent being less than 5%(2021 
data) and the figure among disadvantaged 
pupils being in line with their peers. 

Improve the resilience, mental health and well 
being of the pupils and be able to support 
families where required. 

Children and parents are more resilient and 
a robust attitude to learning and are more 
confident to experience new adventures. 
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Activity in this academic year 2021-22 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £13,099 

Activity Evidence that supports 
this approach 

Challenge 
number(s) 
addressed 

Increased staffing levels of teachers 
and support staff and high quality staff 
CPD is essential, including whole school 
staff meetings and INSET days.  We are 
part of the Boolean Maths Hub and 
Unlocking Excellence English Hub.  To 
enable staff to lead effectively they are 
released once a term to allow for subject 
development and subsequent training for 
others. 

EEF principles.   

https://educationendowmentfou
ndation.org.uk/education-
evidence/evidence-
reviews/teachers-continuing-
professional-development 

 

https://educationendowmentfou
ndation.org.uk/education-
evidence/teaching-learning-
toolkit/behaviour-interventions 

1, 2, 4, 5,  

Additionally, this budget allows us to have 
our mixed-aged classes as three classes 
to allow for smaller class sizes, which in 
turn benefit the children. 

https://educationendowmentf
oundation.org.uk/education-
evidence/teaching-learning-
toolkit/reducing-class-size 

1,2,4,5 

To support teaching and learning we are 
investing in a whole school approach to 
supporting social and emotional well-being 
(Thrive Approach).  The budget affords us 
to put the right staffing in the right place for 
effective support to take place on a daily 
basis. 

https://educationendowmentf
oundation.org.uk/education-
evidence/teaching-learning-
toolkit/social-and-emotional-
learning 

 

1,2,4,5 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £3204 

Activity Evidence that supports 
this approach 

Challenge 
number(s) 
addressed 

After school small group tutoring – 
targeted to fill gaps where required 
following on-going assessments 

 

https://educationendowmentfou
ndation.org.uk/education-
evidence/teaching-learning-
toolkit/one-to-one-tuition 

 

2, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teachers-continuing-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teachers-continuing-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teachers-continuing-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teachers-continuing-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teachers-continuing-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
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In-School Small Group Tutoring - 
targeted to fill gaps where required 
following on-going assessments 

 

https://educationendowmentfou
ndation.org.uk/education-
evidence/teaching-learning-
toolkit/one-to-one-tuition 

 

2, 4, 5 

Copies of texts for all PP children and 
curriculum support /after school club 
materials 

 

https://educationendowmentfou
ndation.org.uk/education-
evidence/teaching-learning-
toolkit/arts-participation 

 

2, 4, 5 

Additional external agency involvement 
to support most vulnerable children e.g. 
Educational Psychologist/SLE 
involvement 

https://educationendowmentfou
ndation.org.uk/education-
evidence/teaching-learning-
toolkit/behaviour-interventions 

 

1, 3 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £21100 

Activity Evidence that supports 
this approach 

Challenge 
number(s) 
addressed 

Introduce the Thrive Approach to 
support social and emotional wellbeing 
across the school. 

https://educationendowmentfou
ndation.org.uk/education-
evidence/evidence-
reviews/social-and-emotional-
learning 

https://educationendowmentfou
ndation.org.uk/education-
evidence/teaching-learning-
toolkit/behaviour-interventions 

 

1, 2, 3, 5 

Increase in arts participation across the 
school to develop cultural capital of all 

https://educationendowmentfou
ndation.org.uk/education-
evidence/teaching-learning-
toolkit/arts-participation 

 

2, 5 

Designated staff to support 1:1 and 
small groups in their social, emotional 
needs.  

https://educationendowmentfou
ndation.org.uk/education-
evidence/evidence-
reviews/social-and-emotional-
learning 

https://educationendowmentfou
ndation.org.uk/education-
evidence/evidence-
reviews/behaviour 

1, 2, 3, 5 

A lead practitioner in Thrive Approach, 
Mental Health in Schools lead – 

https://educationendowmentfou
ndation.org.uk/education-

1, 2, 3, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/essential-life-skills
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/essential-life-skills
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facilitate and organise and implement 
wider-strategies such as lunchtime 
clubs, family liaison, working with 
external agencies. 

 

evidence/evidence-
reviews/essential-life-skills 

https://educationendowmentfou
ndation.org.uk/education-
evidence/evidence-
reviews/social-and-emotional-
learning 

After-school clubs which include 
opportunities that are rich in the 
arts/drama/music will support building 
of cultural capital: raise aspirations and 
broaden experiences for all, but in 
particular our most disadvantaged 
children. 

https://educationendowmentf
oundation.org.uk/education-
evidence/teaching-learning-
toolkit/arts-participation 

 

1,5 

Instrument hire and tuition 

 

https://educationendowmentfou
ndation.org.uk/education-
evidence/teaching-learning-
toolkit/arts-participation 

4, 5 

Trips, residentials, increase in arts 
participation across the school etc 

 

https://educationendowmentfou
ndation.org.uk/education-
evidence/evidence-
reviews/essential-life-skills 

 

https://educationendowmentfou
ndation.org.uk/education-
evidence/teaching-learning-
toolkit/arts-participation 

1, 2, 4, 5 

 

Total budgeted cost: £34883 

https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/essential-life-skills
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/essential-life-skills
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/essential-life-skills
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/essential-life-skills
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/essential-life-skills
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/essential-life-skills
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation


9 

Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account. Given this, please 

point to any other pupil evaluations undertaken during the 2020 to 2021 academic year, 

for example, standardised teacher administered tests or diagnostic assessments such 

as rubrics or scales. 

If last year marked the end of a previous pupil premium strategy plan, what is your 

assessment of how successfully the intended outcomes of that plan were met?  

 

Desired outcomes Success Criteria Impact 
Increase numbers of children 
reaching Age Related Expectations 
(ARE) in every year group 

 

Summative data scores, increased 
reading at home, increase targeted 
reading in school including Reading 
Café, Book Club etc. at Learning 
Review Meetings parents and 
children confidently talk about 
reading, increased use of Google 
Classrooms and Tapestry 

EYFS 67% PP children reached 

GLD  

Y1 91% on track to pass phonics 
screen 
 
KS1 33% S ARE in R,W and M 
KS2 50% S ARE R,0% S ARE W, 
M  (PP children) 

Ensure accelerated progress for all  
particularly in reading, spelling and 
phonics 

 

Spelling shed data will show 
accelerated progress 
Quality of writing in books will 
identify improvements 
KS2 PIRA scores 
Phonics data through R,W Inc will 
show accelerated progress 

Y1 91% on track to pass phonics 
screen 
 
Out of 33% PP in Year 6; average 
PIRA score increased from 11% to 
47%. 

Increase oracy skills 

 
Children throughout whole school 
speaking confidently and 
eloquently 
Deeper level of comprehension 
across all subject areas of the 
curriculum -  identified through 
pupil voice 

“I would say that all the children in 
my class have become much more 
confident to speak in front of 
others, especially compared to the 
start of the year.” (KS1 teacher) 
 
“I have noticed my child is using a 
wider range of words now than 
before.” (Year 4 parent) 
 
“I like how we have the chance to 
practice our talking and listening 
skills, we get to use them in class 
much more and there are lots of 
opportunities to practice.” (Year 5 
pupil) 

Increase average attendance and 
punctuality of all children and pupil 
premium children 

 

Data will show that persistent 
absenteeism is decreased and % 
attendance is increased (aim of 
96%) 
Reduced numbers of letters and 
attendance clinic meetings 

PPG attendance has not improved.   
2020-21 saw an increase of 7% 
compared to 2019-20. 
During periods of Covid-related 
lockdowns PP children were more 
absent than non-PPG children. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Nuffield Language Early Intervention 
(NELI) 

Department of Education, Oxford 
University 

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 

 


